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Leadership in Behavior Support
Strategies and Tools for Administrators
Presented by Karl Schleich

Introduction: Objectives for the Session: Participants will…..
•

Reflect on the realities, both challenges and opportunities of educational
leadership, with an emphasis on behavior support

•

Consider some strategies and tools participants can employ immediately

•

Review the STOIC Framework and how it applies to my role as a leader

•

Be introduced to a variety of tools and resources available to leaders in the
Leadership in Behavior Support Administrator’s Guide

•

Reflect upon, develop or refine a School-wide Behavior Plan

The role of “modeling” as the instructional leader
• Modeling is an instructional strategy in which the teacher demonstrates a
new concept or approach to learning and students learn by observing
• Some of the most effective leaders are effective teachers themselves
• Effective leaders are highly conscious of how they are modeling behaviors
for their colleagues

What are some specific things leaders do to model behaviors for our
colleagues?
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How do you articulate your school’s beliefs?

Safe & Civil Schools’ Philosophy and Beliefs
• All students must be treated with respect.
• Students can and should be taught the skills and behavior needed for
success.
• Motivation and responsibility should be encouraged through positive
interactions and building relationships with students.
• Student misbehavior provides a teaching opportunity.
• Collaboration is critical. All school staff members must work together to
help students behave responsibly and to meet student needs.

Why Focus On School Safety and Climate?
•

Decreases barriers to learning

•

Improves academic outcomes

•

Increases school connectedness (student engagement)
•

Improves attendance

•

Improves students’ physical and mental health

•

Increases graduation rates

•

and more
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What is included in the book?
•

13 chapters, 540 pages

•

Downloads of 50 forms/tools

•

Downloads of suggested “Game
Plans” for dealing with chronic
referrals—347 pages of reference
material on approximately 50
different behaviors

•

Download of a template for a
Schoolwide Behavior Plan (SBP)

•

Download of a 52-page SBP sample

What is the STOIC Framework and how does it apply to leadership?
STOIC – Cheap, simple and effective
Structure the environment for success
Teach (and re-teach) expectations
Observe (monitor, supervise, in the long run, collect data!)
Interact positively (build relationships and provide positive feedback)
Correct fluently (calmly, consistently, immediately, respectfully, as privately as possible)
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Appendix A: Understand Behavioral Theory, Pages 461-479

Appendix A: Understand Behavioral Theory Motivation Theory: Pages
473-474
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QUICK REFERENCE

SCHOOLWIDE BEHAVIOR PLAN (SBP)
This quick reference page provides a sequence of topics you can use to create your own Schoolwide
Behavior Plan (SBP). Each item is cross-referenced with the corresponding book chapter where that
topic is discussed. This list provides just one possibility. You may include more topics and more information about the suggested topics, and reorganize to suit the unique needs of your school. Fill out and
customize the Word document “Schoolwide Behavior Plan_SBP_Template” to create your own plan.

Plan Sections (and Corresponding Book Chapters)
Mission Statement
Chapter 1
Guidelines for Success
STOIC Guidelines
Chapter 2
Schoolwide and Tier 2 Reinforcement Systems
Ratios of Positive Interactions
Chapter 3
Welcoming and Orienting New Students, Families, and Staﬀ
Chapter 5
Responsibility Team
■
Organization
■
Team Guidelines
Improvement Priority Sequence
Chapter 6
Chapter 7
Quarterly Review Calendar Plan
Chapter 11
Safety Policies and Procedures
Common Area Policies and Schoolwide Policies
Chapter 8
■
Assemblies
■
Before and After School
■
Buses
■
Cafeteria
■
Common and Outside Areas
■
Guest Teachers
■
Hallways, Passing Periods
■
Playground
■
Restrooms
■
Antibullying
■
Chapter 11
Attendance
■
Personal Electronics
Lesson Plans for Teaching Common Area and Schoolwide Policy Expectations
Chapter
Job Descriptions for Common Area Supervisors
Discipline Policy and Procedures
Chapter 9
Operating Procedures for Disagreeing With Others
Chapter 11
Adopted Approach to Classroom Management
Chapter 12
Statement of Staﬀ Beliefs
Chapter 13

8
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Potential Advantages of Shared or Distributed Leadership
•

Principals relieved of some managerial duties in order to pay attention to other
priorities

•

Increased understanding by colleagues leads to greater support and empathy for the
principal’s role

•

Investment of staff in decision making leads to engagement

•

Development of skills (some will become leaders!)

•

Expansion of talents, expertise, experience and perspectives

Leadership Styles (Hattie, 2015, p. 37 in book)
•

Transformational leaders focus primarily on teachers. “They set a vision, create
common goals for the school, inspire and set direction, buffer staff from external
demands, ensure fair and equitable staffing, and give teachers a high degree of
autonomy.”

•

Instructional leaders focus primarily on students. “They’re concerned with the teachers’
and the school’s impact on student learning and instructional issues, conducting
classroom observations, ensuring professional development that enhances student
learning, communicating high academic standards, and ensuring that all school
environments are conducive to learning.”
•

Transformational leaders average effect size on student outcomes was 0.11

•

Instructional leaders average effect size on student outcomes was 0.42
- Robinson, Lloyd, and Rowe (2008)

Instructional Leaders…..
•

Believe their major role is to evaluate their impact

•

Get everyone in the school working together to know and evaluate their impact

•

Learn in an environment that privileges high-impact teaching and learning

•

Are explicit with teachers and students about what success looks like

•

Set appropriate levels of challenge and never retreat to “just do your best”
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Long-term, sustainable, systematic
• MTSS: Multi-Tiered System of Support
• PBIS: Positive Behavior Instruction/Intervention and Support
• Relationship based
• Best with a long-term commitment
• Continuous improvement model
• Data-driven
Notes about the 3-legged stool

CLASSROOM
MANAGEMENT
MODEL

COACHING
AND SUPPORT

CLEAR
EXPECTATIONS

STOIC Through a Leadership Lens
• Structure/organize settings with our staff & community for success.
• Teach: Modeling for our staff and community how to be successful in those
settings.
• Observe behavior of our staff (supervise and be visible).
• Interact positively with our staff and community.
• Correct calmly, consistently, and immediately in the setting in which the
infraction occurred.
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STOIC Through a Leadership Lens
List some “structures” you use intended for success of you and your staff

List some examples of “teaching expectations” that support your community and staff

List some strategies to “observe and monitor” your staff and students

List some intentional ways you “interact positively” with your staff and community

List some intentional ways you “fluently correct” your staff and community when necessary

Think, Ink and Link
Something I want to remember about STOIC through a leadership lens is……..
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Walk-Through Observation Form
Teacher:

Class/Activity:

Observer:

Date/Time:

1. Observe student behavior. Are students . . .
a) Actively engaged in the lesson (at least 90%)?
Divide number of students on task (

) by total number of students (

%

) = percentage on task

b) Behaving respectfully toward one another and toward the teacher (at least 95%)?

%

c) Complying with the teacher’s posted expectations (at least 95%)?

%

Divide number of respectful students (

Divide number of compliant students (

) by total number of students (

) by total number of students (

) = percentage respectful

) = percentage compliant

Notes:

2. Observe student engagement.
a) Opportunities to Respond.
Divide number of OTRs (

) by the number of minutes observed (

Estimated OTR per minute:

) = OTR per minute

b) Percentage of correct academic responses.
Divide number of correct responses (

Estimated PCR:

) by total number of responses—correct and incorrect (

%

) = PCR

c) Any other instructional variables that have been a focus of staﬀ development:
Notes:

3. Observe teacher behavior. Does the teacher . . .
a) Actively observe student behavior by circulating and scanning?

Yes/No:

b) Deliver more positive than corrective interactions (RPI of at least 3:1)?
Number of positive interactions (

) over the number of corrective interactions (

Estimated RPI:

) = RPI (reduce fraction if possible)

c) Correct misbehavior fluently (calmly, consistently, briefly, and immediately)?

Yes/No:

d) Interact respectfully with students 100% of the time?

Yes/No:

:

Notes:
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Leadership Traits That Engender Trust
Instructions: Rank the 12 traits below. Number 1 should be the one in which you consider yourself the
strongest, and Number 12 the one in which you consider yourself the weakest. Write the guideline that you
ranked Number 12 on your planning calendar. For 2 weeks, try to focus on being more eﬀective at that one
trait. Then write the guideline ranked Number 11 on your calendar and focus on it for 2 weeks. Continue
working on the guidelines in descending order until you have specifically practiced each of the guidelines you
want to improve.
RANK

TRAIT

NOTES

Manage space and materials
eﬃciently.
Communicate expectations clearly.
Provide positive feedback.
Be genuine and honest.
Empathize with others by listening
for understanding first.
Treat everyone with respect.
Be highly visible.
Respect confidentiality.
Treat all staﬀ professionally.
Make a special eﬀort to include
noncertified staﬀ.
Acknowledge past eﬀorts before
you suggest changes.
Build trust with parents and
community members.
© 2016 PACIFIC NORTHWEST PUBLISHING
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Analysis of Staff Needs Worksheet
Instructions: List each staﬀ member in the most appropriate section:
Above and Beyond: Staﬀ who volunteer for everything and do an outstanding job
Not Engaged: Staﬀ who do a great job but nothing extra
Angry: Staﬀ who fight you all the way

Yes

No

No

Yes

Yes

Yes

No

No

No

No

Yes

Yes

Yes

Yes

Yes

No

No

No

No

No

Yes

Yes

Yes

Yes

Yes

No

No

No

No

No

Yes

Yes

Yes

Yes

Yes

No

No

No

No

No

Yes

Yes

Yes

Yes

Yes

No

No

No

No

No

STIMULATION

No

Yes

No

Yes

No

PURPOSE

Yes

No

Yes

No

Yes

NURTURING

No

Yes

No

Yes

No

COMPETENCE

Yes

No

Yes

No

Yes

BELONGING

Yes

No

Yes

No

ATTENTION

Yes

No

Yes

ACKNOWLEDGMENT

Yes

No

RECOGNITION

Yes

p. 1 of 3

SCORE

3C

(add Nos)
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For each staﬀ member, indicate whether each basic need is being met. If yes, indicate how. If no, indicate how you might better meet that need for the person.
Develop a plan to address the needs of the three highest scoring (most Nos) staﬀ members in the Above and Beyond category, the three highest in the Not
Engaged category, and everyone in the Angry category. Note: Use your professional judgment to prioritize the unmet needs (see Chapter 4, p. 83). Make
copies of the form as necessary so you can include every staﬀ member.
STAFF MEMBER

© 2016 PACIFIC NORTHWEST PUBLISHING

ABOVE AND BEYOND

Chapter 4: Powerful staff meetings and decision making
Specify process for each item on staff-meeting agendas
•

•

Is the agenda topic…….
•

Information dissemination

•

Staff discussion for consideration by you or an appropriate team

•

Brainstorming

•

Decision making

For each item involving decisions, clarify
•

FYI only (administrative decision)

•

Administrative decision with staff input

•

Staff decision

Leadership in Behavior Support
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Effective Decision Making
Instructions: Use the chart below to evaluate how eﬀective you are at decision making. Circle 1 if you have
a lot of room for improvement. Circle 5 if you are highly skilled. Review the sections of Chapter 4 that cover
any areas in which you feel you need to improve. Then identify specific ways you can work on these areas.
Practice one skill for a couple of weeks. Then add another skill or strategy to practice.

SKILL LEVEL
Needs
Improvement

Highly
Skilled

1. Do all decisions support your school mission and Guidelines
for Success?

1

2

3

4

5

2. Do you always consider who will be aﬀected by your
decision?

1

2

3

4

5

3. Do you always consider your and the staﬀ’s ability to
influence the area being decided?

1

2

3

4

5

4. Do you and your staﬀ consider objective data when making
decisions?

1

2

3

4

5

5. For staﬀ meetings, do you clarify the purpose of each
agenda item (information dissemination, staﬀ discussion,
brainstorming, decision making)?

1

2

3

4

5

6. Are you clear with staﬀ regarding which decisions are
administrative, which are administrative with staﬀ input,
and which are entire staﬀ?

1

2

3

4

5

7. Do you have an eﬃcient strategy for seeking input from staﬀ
about administrative decisions that will aﬀect them?

1

2

3

4

5

8. For staﬀ decisions, do you have a consistent process for
achieving consensus?

1

2

3

4

5

9. For all decisions, including administrative, do you have an
eﬃcient strategy for communicating the outcome clearly to
all staﬀ and other stakeholders?

1

2

3

4

5

1

2

3

4

5

10. Do you accept responsibility for poor decisions?

© 2016 PACIFIC NORTHWEST PUBLISHING
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Chapter 5: Leadership Teams:
Formation of Your Behavior Leadership Team
•

Highly respected staff with diverse views

•

Formal representation of EVERY staff member

Kisses of Death for Leadership teams
•

Active administrative support is lacking.

•

The team does not meet regularly or is dysfunctional.

•

School staff is not kept actively engaged in Foundations.

•

The team does not systematically plan to assure a smooth transition from year to year.

•

The school does not devote enough attention to celebrating its successes in
implementing Foundations.

•

The school does not hold celebrations with students and staff.

•

The school does not share successes with parents and the community.

Chapter 6: The Improvement Cycle:
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Chapter 7: Use of Data:
• Create a list of all the behavior data you have or would like to have
available to you

Triangulation of Data: Both academic and behavior

Academic
Data

Behavior
Data
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Diagram above from “Collective Efficacy: How Educator’s Belief’s Impact Student Learning” by Jenni Donohoo
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Chapter 8: Use of Data:

Leadership in Behavior Support

Notes
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Chapter 9: Respond Effectively and Consistently to Misbehavior:

Some ways I might use the tool above include……
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Adopt an instructional approach to discipline
•

Proactive universal prevention

•

Corrective procedures at the time of the infraction

•

Proactive individual behavior improvement plans (interventions) for students
whose behavior does not improve with correction

Compelling reasons to create staff unity on corrective procedures
•

Principals do not have enough time to unnecessarily deal with discipline
problems

•

Students are under the authority of many adults during the school day

•

More and more students have challenging behaviors

Define consistency as it relates to student behavior
•

Does NOT mean all misbehavior gets the same consequence

•

Does mean violations have corrections

Define consistency as it relates to student behavior
•

Adult-to-adult consistency (common expectations)

•

Student-to-student consistency (all accountable)

•

Day-to-day consistency (Doesn’t matter what our mood is, the time of day or
time of year)

WARNING!!!! Be aware of the inconsistencies of “progressive discipline”. Examples
include….
•

Checks on the board (e.g. “assertive discipline”)

•

Card systems

•

Clip up/down systems

•

S&CS does NOT recommend these systems!
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The Three-Level system
•

Level 1: Mild infractions

•

Level 2: Notification vs referral

•

Level 3: Severe infractions

The role of the notification reviewer (page 288 in book)
•

Identify a person who receives Level 2 notifications (and a back-up)
•

Principal, Support staff, AP, Counselor, Behavior Specialist, Social worker

•

Documentation and feedback to the referrer

•

Create a data base

•

Develop a protocol for the reviewer

•

Consider who else should be informed, such as
•

Parents (every notification); Other school personnel, Outside agencies

•

Are additional corrective consequences (beyond the teacher) necessary?

•

Is the behavior chronic or serious enough to design a collaborative intervention
process?

Reach Staff Consensus on the Three Levels of Misbehavior (pages 292-293 in the Book)
•

13-step process

•

Involves the administrator

•

Involves the leadership team

•

Involves group leaders

Leadership in Behavior Support
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Planning Questions for Dealing With a
Severe or Chronic Problem
1. Should other school personnel be involved?
If Yes, collaborate with appropriate school personnel such as:
❑
❑
❑
❑
❑

❑ No

❑ Yes

❑ No

❑ Yes

❑ No

❑ Yes

❑ No

Talking with parent(s)
Talking with school personnel who know the students
Reviewing the student’s records
Observing the student in problematic settings

4. Would the student benefit from a Tier 2 support, such as Mentorship, Meaningful
Work, or Connections? If Yes, read the information about Mentorship, Meaningful
Work, and Connections in Appendix B and arrange for the student to particpate in one
of these (or similar) programs.
5. Are all of the student’s basic human needs being met?
If No, set up a program to meet a particular need (suggested programs in parentheses are
detailed in Appendix B):
❑
❑
❑
❑
❑
❑
❑
❑

❑ Yes

Physician or public health agencies
Police
Juvenile justice
Mental health
Child protective services

3. Do you have all the necessary (and available) information to design a plan
of action for helping the student?
If No, gather additional information by:
❑
❑
❑
❑

❑ No

School counselor
School psychologist
Behavior specialist
Special education director or consultant
Social worker

2. Is the problem beyond the expertise or responsibility of school personnel?
If Yes, collaborate with appropriate agencies such as:
❑
❑
❑
❑
❑

❑ Yes

Acknowledgment (Student of the Week, Special Attention for Targeted Students, CARE)
Recognition (Positive Reports to Parents, Goal Achieved Book, Golden Tickets)
Attention (Staﬀ Attention, Homework Room)
Belonging (Lunch With the Principal, Staﬀ Attention, Classwide Goal of the Month)
Purpose (Problem-Solving Task Force, Classwide Goal of the Month, Student of the Week)
Competence (Honor Roll, Grades, Principal’s Award, Homework Room)
Nurturing (Special Attention for Targeted Students, Mentorship, Staﬀ Attention)
Stimulation/Change (Lunch With the Principal, CARE, Problem-Solving Task Force)

6. Would the student benefit from a highly structured reinforcement system?
❑ Yes
If Yes, establish a behavior contract or other reward system to motivate the student to behave
more responsibly.
© 2016 PACIFIC NORTHWEST PUBLISHING
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LEADERSHIP IN BEHAVIOR SUPPORT: ADMINISTRATOR’S GUIDE

Behavior Incident Notification Form
(Level 2 only)
Student Name:

Gender: F / M

Period/Time of Day:

Referring Adult:

Grade:

Date:

Location (if classroom, indicate subject):
MODERATE (Level 2, paper goes to office)

q
q
q
q
q

Chronic misbehavior (e.g., late to class, late or no homework or classwork, disruption)
Not following direction (but eventually complies)
Disrespect to an adult (low-level)
Name calling, put-downs, or mild behavior that might be gender- or race-based
Other

Description of problem/situation:

Functional hypothesis/contributing factors:
•
•
•
•
•
•
•

Lack of: awareness
ability
Gain attention from: adults
peers
Get desired: items
activities
power/control
Avoid or escape: activities
tasks
attention
Avoid or escape: adults
peers
Relieve: anxiety
stress
Other or function unknown

Immediate actions taken by referring adult:
q Used a one-liner (e.g., “That is not OK.
Keep your hands to yourself.”)
q Instructional/verbal correction (e.g., for
minor disrespect)
q Stated that you will follow up (“We’ll
talk later.”)
q Off-limits or otherwise restricted activity
q Had student stay with supervisor

q
q
q
q

Problem-solving room
Detention (When:
)
Parental contact
Had student demonstrate or practice the rule
(positive practice)
q Restitution
q Other

Previous actions taken by referring adult for similar behavior (include dates when possible):

© 2016 PACIFIC NORTHWEST PUBLISHING
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Chapter 10: Develop a Game Plan for Office Referrals:
1. Choose one problem area that you may want to dig a little deeper on from the list in the table of
contents.
2. Go to the download and skim that section
3. Explore the tools and prepare to discuss with a partner the following:
How might I use this specific tool in my school?
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Chapter 11: Special Leadership Challenges:
Reluctant staff: “Treat people as if they were what they ought to be, and you help them become
what they are capable of being.”

Goethe

Some Steps for Overcoming Resistance
•

Act immediately on two doable issues

•

Use natural leaders to promote change.

•

Use active listening skills

•

Reinforce approximations toward the goal

•

Let nay Sayers express the interest behind their position

•

Be open to more than one solution

•

Meet as many interests as possible

•

Be data driven in your change effort.

Chapter 12: Unifying Staff Around a Common Classroom Management
Model:
Benefits of adopting a schoolwide classroom management model
(pages 400-402)
•

Everyone supporting new teachers has the same reference point.

•

The model can serve as a framework that matches the school and teacher effectiveness
literature

•

Creates a common language

•

The model guides decision-making of the teacher-not a canned program

•

Districtwide model makes it easier for transient students

•

Benefits to substitute teachers

•

The model can create

•

An empowered sense of problem solving

•

A mindset of continuous improvement
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CLASSROOM
MANAGEMENT
MODEL

COACHING
AND SUPPORT

CLEAR
EXPECTATIONS

An effective classroom management model should:
•

Align with your guiding principles.

•

Be consistent with “best practices” research

•

Be aligned with teacher evaluation processes

•

Provide plenty of “how to” information

•

Address preventing misbehavior, teaching expectations, using encouragement
procedures and correcting misbehavior

Avoid Management Models That Don’t (and Won’t) Work!
Questions to ask yourself about models that might be in use:
•

Are students frequently missing instruction because they are sent out of the classroom?

•

Are the same students sent out of the room over and over?

•

Are you committed to implementing research-based practices in your school?

Leadership in Behavior Support
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CHAMPS Implementation Requirements, Grades K–8
What you need to do • What I hope to see
I. Structure your classroom for success (CHAMPS, 2nd ed., Chapters 1 and 2).
f Complete a classroom management plan (Chapter 3 and Chapter 5, Task 1).
II. Teach your expectations—clarify and communicate them to students (Chapters 4 and 5).
a) Post expectations for each major instructional activity as it occurs, including teacher-directed
instruction, independent seatwork, cooperative groups, and tests.
b) Reinforce your expectations in a variety of ways:
f Posters on permanent display
f CHAMPS worksheet on projector
f CHAMPS wall chart
f Flip chart
f Other
III. Observe and monitor student behavior (Chapter 6).
a) Physically circulate.
b) Visually scan.
c) Collect and analyze data.
IV. Interact positively by providing praise and noncontingent attention (Chapters 7 and 8).
a) Strive to create a positive classroom climate and positive relationships with students.
b) Supply positive feedback, intermittent celebrations of success, and (as needed) structured
reward systems.
c) Maintain at least a 3:1 ratio of positive to corrective interactions. (Note that this is an average; there
is nothing inherently wrong with a short interval in which the ratio is skewed to the corrective side.)
V. Correct misbehavior fluently (Chapter 9).
a) Get back to instruction as quickly and as seamlessly as possible.
b) Be calm, consistent, brief, and immediate.

Note: The goal is positive student behavior. As long as students are respectful and actively engaged in
your instructional activities, you are implementing the CHAMPS approach successfully.
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Chapter 13: Sustaining Your Improvement Efforts and Positive Culture and
Climate Over Time:
Establish rituals and traditions for staff that embed a positive culture (pages
437-440)
•

First day of school toast

•

Last day of school recognitions

•

Kudos at staff meetings

•

Education degrees (Pomp and Circumstance, congratulatory message on a reader board)

•

Staff retirement formal ceremony

•

Staff marriages

•

Improved test scores

•

Valentine’s Day

What are some rituals established at your school for staff?
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Rituals and traditions for students (pages 440-444)

What are some rituals established at your school for students?

Conclusion: Objectives for the Session; Did we…….
•

Reflect on the realities, both challenges and opportunities of educational
leadership, with an emphasis on behavior support

•

Consider some strategies and tools participants can employ immediately

•

Review the STOIC Framework and how it applies to my role as a leader

•

Be introduced to a variety of tools and resources available to leaders in the
Leadership in Behavior Support Administrator’s Guide

•

Reflect upon, develop or refine a School-wide Behavior Plan
Contact Information
karlschleich@mac.com
www.safeandcivilschools.com
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Active Listening Strategies to Practice
• Attend with both your mind and your body using elements of rapport
• Posture
• Gesture
• Tonality
• Language
• Breathing
• Pause, honor silence (thinking time)
• Para-phrase (concise ways to affirm what was said)
• To acknowledge and clarify: “You’re thinking that….”
• Summarize and organize: “On the one hand…”
• Shift level of abstraction: “So a strong belief….”
• Pose questions for specificity and clarification
• Listening set-asides (do your best to avoid these tendencies)
• Auto-biographical
• Inquisitive
• Solution
Reminders to self when practicing active listening include:

Leadership in Behavior Support

Safe & Civil Schools National Conference 2018

34

